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Duting the Roman Sa*utnalia even siaves eould speak fteely. Oon
the occasion of natva:a eollégé 8 Ssetﬁ iﬁﬁioéiiiii, let me
invoke arcient custom and ask that, I, a public letvant, be
petnitted to speak fteely. And so I ghall lpeak about the
condition. &s 1 see it, of Ametican higher education today. I am

not confident that this condition is an entitely healthy cne.

It gives me no pleaﬁure to say this. I spent the majority of my
adult years on college and univetsity campuaes, and my memoties
of tﬁose yeats are fine ones: Bven now it is a Bpecial pleasure

to get back onto college campuses. and talk to students and

all tﬁe reasons these institutions chould be wotthy of allegiance
and esteem. And B0 I'm glad to be hete. at Hatvatd, today, to

| help the College celebtate its 350tﬁ Biithday.

I'm glad not simél& becausc Batvatd is a reptesentative
4nstitution of American highet education. I'm §éiédnélly glad to
be back. I spent tﬁtee very interesting years here; and it's
good to return. I say this not out of excessive Bentiméntility
about ﬁatvatd. In fact, I received some publicity for a comment
possible to live a fulfilled life without a Harvard degtee.

well, it is. But it's also possible to live a fufilled iife with

one. In any case, a fulfilled life depends on mary things, an

education is only one of thenm.



I vant to discuss today the question of the extent to which our
colleges and universities in general eontribute seriously to the
fulfillment. to the betterment, of the 1ives of their students,
of the yoﬁng men and women given over to their charge. I have
been concerned with this guestion since I myseif was an
undergraduate and then a graduate student: but perhaps not so
intenseiy untii I arrived at Harvard in 1968. I came as a law
student, and became also a proctor in uatthevs. and a tutor in

Sociai S:iudies: I had a good time, and learned some things and

treasure some memories.

Let me mention one set of memories in particular. ﬁy 5oh as a

I had a good time doing it, i made some fast friends. I learned a
great deai. and I think I was able to be of some actual help to
. those whose Geii-séiaé was my direct and ongoing responsibility.
Eperi year, from the photographs and records that were available,
I memorized i my freshmen before they arrived; so that I could
greet them by name and be somewhat familiar ﬁith their interests
and talents. I made it a point not to conform to the pretentious
iaw students acting like full professors, my freshmen were always
iéiéaﬁé in m§ room; and they made use of this welcome. we spent

a lot of time together, at parties, at our own softBall and
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discussion. To some of them, I'm proud to say, I occasionally
gave a ﬁard Eime: 1 vas tougﬁ on drugs, and I would not eign
eourse-cﬁange cards if I thought a student vas guing after gut

courses or otherwise undercutting his academic oppartunities.

Proctoring was tbe highlight of my experience at Harvard, though
I enjoyed the tutoring as well, and law school vas at least

inte reeting. But out of these various aervard experiences, and
es pe 1e11y from the intense experience and 111uminatimg vantage
ﬁéint of a proctor; I formed some notions both about this
ﬁniiérﬁify and about American higher education 1n generai. ﬁy
éﬁSééqﬁeht experiences at other coiieges end universities have

served to strengthen tﬂese notlons into convictions.

One of my fundamental convictions ie this: Tnere is an
;extreordinary gap between the thetoric ana the reality of
American higher eaucation. The gap is so wide, in fact, that we
face the real posilbility -- not today, perhaps not tomorrow; but

someday == of an erosion of pubiie support for Eﬁe enterp:ise.

The rhetoric of contemporary American higher education, the terms

in which its practitioner: end advocates speak of it, is often

aura of morai superiority. The spokesmen for higher education

tend to invoke the mission of the university as if they were




ehureh. To be sure, Being nodetn and sophisticated, they also
know the rhetorical uges of a littie vell-placed deptecstian, and
they can speak winningly of the need for constant self-inspection
and self-improvement. But try, as 1 have tried, to criticize
Ametican higher education Ey the one yatdstick that matters --
namely, the relative success or .ailste of our celleges and
universities at dischstging the educaticﬁal tesponsiSiiities that
they bear. Prom the reaction, you would think I had huiled a
rock thteugh Eﬁe stsinea-glass window of a cathed:sl. The
re§§6ﬁ§é to ny ctiticism was not 'Ptove it. or 'Yeu re wrong for
the following reasons”; it was mete like 'Bow date you' - 'Who
do you think you sre?' ﬁell. 1 know iﬁo I am, having been a
séﬁééﬁé at fﬁiee EBlléééE and univetsities, and a teacher at six.
I know who I am, but does the univetsity knew wﬁst it is? ' The

university claims to educate, to imptove tﬁe minas -- even the

sure -- but not as often, and not as wholeheettedly and as

putposefully and as uccessfully as it should.

Let's take Harvard as an example. écisidering the vast sums that
patents pay for the privilege of seﬁaing their chilaren to a

college like Batvard, it may 3eem gaucﬁe ard impettinent to ask

whether the sacrifice is matched by the value of the education

received in exchange; But the question is nevettheless worth




i;king. fof the fact is that neither those feec tﬁemseivesF nor a
$3.1 biiiioﬁ inaoinent, nor a library iystem nteggetinq in its
hoidings, nor research laboratories ar? scientific taciiities
that are the envy of the vorld. nor well-gurrnished centers for
the itudy of domestic and intetnetionel lffiiti, nor first-class
nuceuns and tﬂeaterl, nor a fecuity justly renowned for its
ichoiersﬁip and inteliectuai brilliince. nor even, for tbet
matter; a btainy and resourceful etuaent Body == the fect is that
none of those tﬁinge is cvidence that Barvard or any liﬁiieiiy
situated nniversity is really fuitilling its obiigation gg_igg

own :tuaents of ieeing to it that vhan tﬁey leave after four

years, they leave as educated men and women.

That ﬁit?iié is a §ince inefé one can get a good education, no
one can doubt. The reason has largely to do with the presence
ﬁete on one cenpus of all those resources I've 5ust enumerated,
.and especieiiy the final tvo items on the 1ilt: the bright young
men and women vhon the éoiiege atttlcts es ctudents, lnd the
giftea echolirs vitﬁ vﬁom they are piecea in proximity. From
such a combinetion of active eienents. exciting things will
occur. It's a good bet. But it does not occur in other cases -
and I would fault natvaro and other univereities for this:

tﬁere 8 not that much effort to see to it, systematicaiiy and
aevotedly. that real education occurs. Under the justification

of defetting to individuel aecilions and choices. much is left to
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chance. Bometimes a proctor, a professor, a dean, Bteps in and
tekes a real intetest in a etudent'i education - but that's
cften the luck of the draw.

our students deserve Bettet. They deserve a univetaity's :eal

and sustained attention to their intellectual and their moral

vell-being. And they deserve a geed genetai education -- at a
nininum, i Iystematic femilieti:etion with our own, Western
ttaditién of leatning- with the classical and Jeﬁish-Christian
ﬂéiiti@é, the facts of American and Euzopeen histery, tﬁe
political organizetion of Westetn eoeieties, the q:eat works of
Western art and literature, the major achievements of the
scientific discipiines -- in short, the basic body of knowledge
which universities once took it upon themselves az their
obligation to ttansmit, under tﬁe name of a liberal education,

_ftem ages past to eges present and futute.

A the distinguished histo:ian aames - Biliington has tematked,
Ametican universities have as a rule given up on this once

central task --- with the result that nof only do students now

even to have a sense of ttadition. Billington characterizes the

typical undergraduate curriculum of today as a 'smorgasbord " s

this Scandinavian metaphor betrays too Western & bias, I would




ptopose instead the metsphor of an old-style Cbinese nenu, the
kind that used to adorn the Hong xong restaurant on Mass Ave,
where a customer couid piek at leisure from Column A and Colunmrn

B. Whatevet may be aaia of this as a meal. it is not a model for

a college curriculum.

Curticuium. Weli, i could teapond in tutn, do you? You havé a
curriculum. I have studied the Batvard cataiog, and 1 agtee that

undet the heading of the Core eurricuium ve find an agglcmetation

eminent scholats, on a uide variety uf lubjects. But it seems to
me that many of them ceuid more approptiateiy £ind their §1ace
among the individuai offetings of the various departments of

. instruction; from where, indeed, they give every appearance of
having been plucked, only to be regrouped in new combinations.

In what sense, hougver, do tﬁese coutses constitute a coze -

in fact students, to theit eredit, often rocE to suck classes.
But they de not constitute a true cutticulum. I think students
wouia benefic from a real core curriculum == i.e., a set of
fundamental coursés, ordeted, purposive, cohetent. I cannot

discern such a core curriculum ﬁete.



Now despite this, neny Harvard students get an education -~ or at
least they learn a lot. And of course there is a 1imit to wnat
any curricuiun can accomplish. But if Harvard were more
intentional about it; more committed to ensuring that itz
undergraduates received an education commensurate with Zhe
promise held out by the Core curriculum, it would be do¢ng even
better By its students, and it would set a clearer example for

all the institutions that look to it. There are too nany
intellectual and educational casualties among the student body of
BarVira. ef course there would be some under sny plan: but there
are more than there have to be, and that's beceuse luck,
lerendipity, chance, peer pressure, and a Rina of institutional
negligence -- often a very ﬂign-minded negligence - are not the
best guarantors of a general education. Some people don t get
;educeted here == too many for the greatest university in the
country. If ve say to parents and tai?iyers and donors when we
take their money == often large amounts of it -- that we'll
educate their sons and daughters -- let‘s do so. Let's do what

we promise.

After a11, American colleges and universities are quick to

proclaim their duty to address ali sorts of things tnat are wrong
in the woria, to speak truth to power, to discourse on the most
complex social and moral issues beyond their walls, and to

instruct political and business and religious i eders on the



proper path to follow. But they have a ptiot duty, which ig to
see to the educetibn of the ycung peopie in tﬁeir cherge. éséy
ougﬂt to be expected to take a §iééibi‘§ iﬁieEEEE in that
education -- this is, after all, what they are paid for. Some

do - pethaps especiaiiy tﬁe smalier, less fameus, institutibns

insfiﬁutiens - feil 1n the diﬁchatge of their educationel
tesponsibiiities. Bna Ehey cught to be held to account for
this -- not just by parents and trustees and donors and

taxpayers, but above all by students.

a recent, comp:ehensive sutvey of unaetgtaauafes that found the
foliowing. two—fifths teported that no,ptofeBBOt at their
institution took a 'speeiel petsonal 1ntetest' in their academic
§tbéie§§; and fewer than one-fifth tated theit institution 8
.ecedemic idvisory progtams 'highly edequate,' wﬁiie neatly three

of flve rated them merely 'edequete' or worse. Students should

cause for stuaent ectivism. Commencement exetéiééé at Batvard

eaucaEea men and women. If Btudénts feel that their years at

[
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Harvard are failing to prepare them adequately for membership in

that privileged company, thé& should let Harvard know.

in undergtiduate education goes by the name of acsessment -- that

is, assessing what students actually learn. I suggested, near
uttention to this ilsue night be desitable; At the time many in
higher education refused even to consider it. But I do want to
pay ttibufe to your Ptesiaent, my fo:me: c:acketjack labOt law
teacher, Mr. Bok: BHe thinks the question of quality and

§SS§ssing quality is 1mportant, as he said in *%g last annual

. him; That's leadetship; I hope others wili follow -- and we in
the Department of Education stand ready to help.
Students should make other demands of colleges and universitias

as well. william Jamés said the purpose of a college education

is to Eeip you to knew goed man when you see him. (we can add

*and a good woman.") He said a college education's best claim is
that 1t helps you to value what desetves to be valueﬁ: 'The only

rational ground for pre-eminent admiration of aﬁy éiiéié
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coiiege,' James Eiid, speaking oe Batva d. would be its pte-
eminent spititual tone." And James warned that ail tee often,
*to be a college man, even a Batvard man, affo:ﬂs no sure
guarantee for anything but a more educated cieverness in the

service ef popular idols and vulgat ends."*

Notice that James 15 tilking about beth inteiiectuai and moral

discernment. What of netal discernment in patticulat? uost of
our eeiieges veuid not dream of claiming to offer a moral
education to their séﬁééﬁié; to their charges. nest do not seek
to improve the 1nd1vidua1 motai sense of Eﬁeit students -- much
lesc their faculty. But Eﬁete is no shOttage of noralizing and
merai posEuring - especielly the kind that does not cost

anything of the 1ndividual, that dees nct take time or self-

denial or effott. Chekbev wrote, 'You can't become a saint
’thteugh othet peopie 8 sins,‘ but many seem to think that's just

how you do it: 1 :emembet some teachets ang tutets in Ehe 70 5

to éive much time to those on their own campus whom they were
chatged to help. The advantage ef concern for justice in
genetel, for jusﬁiee somewhere else;, is that it éiié; less time
than pursuing justice in particular; and it has the added benefit

of not interfering with meals, socializing and other engagements.




Now where are many of our colleges and universities on the issues
of their responsibility to protect their students and their
obligation to foster moral discernment in their students? With

the exception of a zelatively few piaees - mostiy reilgious or

walis; and such guidance i to be welc 3ed in a free seeiety: but

colleges that aim. as they night put 1t. te '1ead' society's

teai ptobiem within their competence to deal vith, duck or throw
up their hands. When it comes to dtugs on campus, toe many

college ptes.dents say, vell. that's a soeiety-wiae probiem -

there 8 little we can do about it. This unaccustomed mbdesty

begins at home. To be 1ntete§ted - intensely interesfea - in
;broader issues is fine, but to negiect one's basic
féé?éﬁﬁiﬁiiifiéé is not. It is true that dealing with the drug
ptoblem zequi:es a.more sustained effort than signing a petition
or ﬁbﬁhtiﬁg a aeﬁéﬁétfitiéﬁi iE Eééﬁiféé individual and
institutional time and long-term commitment. These have not been
very forthcoming on very many of our campuses.

Earlier on, I compared the modern university with the old church.
iiiﬁéﬁﬁﬁ I am known, genetally and cortectly. as a friend of

religion, let me say this: the seif—righteousness Eﬁat has given

- 12 -
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80 many teligious 1nst1tutions and spokesmen a bad name has founa
an even more secure and hospitsble home in the modern univetsxty.
Even mote. because in the oid chutcﬁes most divines did not
forget that the first 1n3unction was; heal thyself; they knew
they had to attend to their own souls, and then those of their
parishionets, before preiching to the outside world Tﬂe
residents of the modern univetsity all too often take it upon
themselves to pteach, vitﬁout even a cutsoty acknowledgment that

they should first attend to healing themselves.

There is another analogy that can be drawn between the
coﬁtéﬁﬁoiiiy university and the old church. The old chutch fell
into some distepute because its exhottations to povetty ana
holiness were too often belied by tﬁe worlﬁliﬁéés and
sumptuousness of its clerics: Similarly, American highet‘

. education simply refuses to acknowledge the obvious fact that, in
general, it is tich. Whethet this tefusal 1s due to calculation
or self-éeception..l do not know, but in all the debates over
student aid and federal tax policy, somehow this basic fact has
been neglected. Now teasonable people can aiffet over stﬁéent
aid or tax policies -= but Ehese differences should be based on
facts. And the fact is that the Ametican people have been very

generous to higher education in this country. ,

.’ij-



From higher educatien pubiieity you vould think that hosts of
1nstitutions are on the brink of coilapse, others near the abyss;
but tﬁis 18 not go. The number of 1nstitutions ef highet
education in the United States has inezeasea from 1 852 in 1950
to 2,230 in 1965 to 3, 231 in 1980 to 3,331 today. The number of
publie inatituﬁions continues to increase; the number of ptivate
institutions continues to increase. 7This is fine == but let's

not iiétéﬁé this is a Bhrinking enterpxise, in a perilous state.

ARd let's not Pretend the wealth of this increasing number of
institutions is shtinking. either éréis ﬁiﬁiéﬁii spendiny on
highez education in this nation has gone; in constant 1985-1986
dollars from $12 billion in 1950 to $53 billion in i965 to OVer
$100 billion today. The wealth -= the endowments —- of our
,institutibns of highet educaﬁion ﬁave also continued to

increase ~- especially in the past few yeara. iIn fact, the
Reagan~eza stock ngxket may be the best thing to have happened in
a long vhile to Aperican highet educatlor.

But to say this ig to ia&it a false criterion of wéll-being for
our institutions of higher education. [ critetion their spokesmen
too often adopt. 1t is to mistake a means for an end. Now I
work in Washington, and I gee higher education much of the time
thtough ita zeptesentativcs there. OE fhose representatives 1

would say this: I have never seen a greater interest in iéﬁéi ~-
- 14 -
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money; cash, bucks -- - among iﬁ?ﬁééy; The higher education
lobbyists put Harvard Square hawkers to shame. They are,
admittedly, vety good at géttiag their funds from a Congress
seemingly entaptu:ed by the pieties, pontifications, and pooz-

moutﬁings of American ﬁigﬂer education. But very few words can

be heatd from any of these zepresentatlvea about other aspects of

higher education - 1IIues like pur* se, qunlity, cutriculum, the

Eiﬁe; all we hear from them are Pleas for money; for more money.

iér xample, just the ethet veek; the Ametican Council on
Challenges 1n nigher Bducation'x the putpose wvas to ptovide "a
new, exciting agenda' for American higher education. But thié
iééﬁai is limited in an inEetesting vay: Ehe eommissien will not
deal iith such 1usues es what ehculd be taught or what students
are learning. Rathet, the pteéident of the ACE said, "We will be
looking at such questions as 'What does bigher education mean...
to the people who fund us?' and 'What are their
respeﬂsibilities?" ‘Notice: ihéii ;é§§65315i11£1é§; iﬁé Eﬁé

the eemmission can coax ndditional funds from Congtess. 1s it
likely that this report will be an examination of the real
national challenges in higher education?

= 15 -
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Even supporters of increesed government spending in higher

é&iiéges objections to the new tax bill under the headiine,
iérying Towel for Colleges.” And there is some danger that
higher education's tendency to cry 'WOlf' so insistently and so

tiresomely wiil lead even Congress, one of these days, to balk.

Money is a means. It can be used for good and ill. In some
cases money has aided good things, but in othets money has aided
in a kind of corruption. Honey has meant growth and expansion,

ioss of centrai purpose. And more money has given many in our

all e actually teaching iarge numbers of students; or, in sone

* cases, any students. Eennett‘s akioms iftei a éeiféia §6iﬁé;

will have in the Classroom: Tﬁis is an oddity of academic life.
X dollars buys the students one professor, 2x dollars Buys them
two, bat 3x and lx and 5x dollars gradually remove the professor
from the student, and Bx doiiars may replace aii the classroom
professors with graduate studzits. So money is not an

unambiguous good. In any case, it‘; often not that hard to get
now that's harder.

- 16 -
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§§ £inal topic is ééiéiéﬁeés the university as a home for the
free exchange ef iaeas. We are ili too familiar with recent
inciaents of denial of free speech on college ampu:ei. The:e
was even an incident hete at Harvard, last spting, though I was
glad to see Harvard invited the victimized speakers back.

Still. as Wayne State Univetsity President David Adamany said
eariier this yeat, *The whole nation knows that faculty membetsp

stuaents, academic Idministtators. and some gevetning boatds have

ipeakets on the tigﬁf... Tﬁe shame for those of us vho are
active liberals is that we do not 3join in a chorus of
condemnation of our colleagues when right-leaning lpeakets are
kept off of our campuses by threat or are silenced by disordet.
Pethaps such a chorus of condemnation ia§ now - finally == begin
to emetge, as in the recent spééch by Yale Ptesident Benno
VSChmidt; Buch a chorus had bettet emerge, and ttiumph -- or else
.the game :eally will be up.

And we should llB;’bé careful not to allow a more subtle aﬂé
petvasive kind of conformism ana intoletance to petmeate our
institutions of ﬁighet education: Let me put it simply;
Prestigiocus;, selective; leading universities -- whatever modiftet

you wish -= have a tendency in our time to sﬁow a liberal bias.



left of center. A 1984 Carnegie Foundation survey of the
ptnfessoriate found that, among philonophy faenlty at four-year
institutions, 21.7 petcent designated themselves as '1e£t, none

as 'sttengiy eonaetvative;' for the soeioioqists, tﬁe percentages

3.0 petcent; As the values-fo:ming teachers of the young; these
ptofeSBOts may tend to tilt students in the ditectibn of their
own beliefs. laiso .any students coning to iﬁéﬁ universities
think that a general liberal bias is expected of them): $o

certain vievs are in a ninétity; and indeed are hnpopniat.

This aaaa not be a great problem, as long as we are very careful
that a genetally shated political viewpoint does not lead to the
explieit or impiieit eenaoxahip of unpopulat ideas. Unpepulat
views -- views unpopuiat in the acaaemy, that is -- should not
méieiy be gtudgingly tolerated there; they should be tespected,
and fosteted. Batvatd ptofeasOt James Q. Wilson wrote over a
éééaae ago tﬁat of tﬁe five institutiona of whieh he had been a
iiit —- the Catholic Church, the ﬁniéeiiiti of ieaiinaﬁ; the U.S.
Navy, the University of ChiCigo, ind Barvard -- it was Harvard

and self-examination; it tequires a conscious sttiving by the
- 18 -
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academy against the tendency to become home to a "herd of

1ndependent minds." For if you cannot hold or exptess or argue
for an unotthodox vipw at a university without risk of penelty;
eitﬂet expticit penalty or aocial diedain5 the univetsity will
collapse like a deck of catds, faliing ef its own weigﬁt. If we

evolve into a tecognizable 1m1tation of what they claim to be.

Let me conclude: Universities deserve the kind of scrutiny they
like to give to others. Universities cost a lot, and they puff

iﬁa Eéiéé a 16&: Ptom time to time. it's not a bad idea to look

themselves how ou: coiieges and universities today can do better
by their students -- who are after all the purpose of the
entetptise. If we are not doing as we;l 28 we might by them, we

should begin to see te it that we do better.
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